PROPOSAL TO PILOT

A FIRST-YEAR EXPERIENCE PROGRAM

AT SCSU
The Temporary First-Year Experience Committee (TFYEC), appointed by collaboration among the Office of the Provost, the Office of Student Affairs and the UCF, asks for UCF approval of the First-Year Experience Pilot Program (FYEPP), as described in this document, to be implemented in the fall of 2007.  

We are requesting approval for a one-year piloting of the FYE Program, during which time the Permanent First-Year Committee (PFYEC) will conduct both process and outcome evaluations to determine the Program’s strengths and needs.  Assuming program viability, PFYEC will then submit a revised (as needed) proposal for a permanent First-year Experience Program to the UCF in the spring of 2008.

1.  SUMMARY OF FYEPP COMPONENTS
We propose that UCF approve the following components of the FYEPP, described in more detail in this document:

1. Attempting to place all incoming full-time, first-time, first-year students into one of the following curricular models of the FYEPP in fall 2007.

A. A Common-Theme FYE Course (Model I) 

B. Discipline-Based Courses, located in academic departments and designated as FYE courses (Model II)

C. The existing LINKS program (Model III for self-selected students)

D. The existing HONORS program (Model IV for selected students)

2. The appointment of a FYE Director (from among the instructional faculty) and a FYE Coordinator (a staff member from Academic or Student Affairs) to direct and coordinate the FYEPP.

3. The creation of a permanent, elected FYE committee (charter to be determined by UCF) to oversee the FYEPP in conjunction with the FYE Director and Coordinator.

4. The development of a temporary “program” to house the FYE Model I courses.

5. The creation of a Faculty Development Workshop for summer 2007, mandatory for all faculty teaching FYE courses under Models I and II, and strongly recommended for faculty teaching under Models III and IV.  In addition, the development of at least one faculty workshop for each semester that the program runs.

6. The creation of incentives for faculty who teach a FYE course under any of the models and participate in the faculty development components of the FYEPP.

2. RATIONALE FOR FYEPP

Widely accepted national research concurs that first-year courses contribute significantly to student success and retention. Currently, 95% of four-year institutions offer a FYE seminar (Goodman & Pascarella, 2006, p. 26) and first-year seminars “are among the most adopted and used of first-year student success strategies across the nation” (Barefoot et al., 2005, p. 338).  These courses are intended specifically to help students acquire an understanding of the value of education, the processes of academic inquiry, and the research and information literacy skills that will help them succeed in all disciplines.  First-year courses are also designed to meet the unique needs of students who are in the midst of major life transitions and shifting moral development stages.  More holistic educational approaches explicitly integrate life management issues, including time management and wellness, into the curriculum in order to assist students in their transition toward independence and positive university engagement.  As Erickson, Peters, and Strommer (2006) summarize, “We in higher education have known for some time that the lives of students who enter colleges or universities are profoundly affected by their experiences in their first semesters, if not their first weeks on campus.  If they feel welcomed, challenged, and supported, first-year students flourish.  They persist in their studies, grow as human beings, and eventually become the sort of informed and inquiring citizen so essential for our times” (p. xi). 

Nationwide, several universities offering FYE courses emphasize academic rigor and intellectual discourse as primary elements in the development of their programs.  For example, the University of Maine offers “Explorations in Learning” and Ursinus College offers the “Common Intellectual Experience.”  In addition, the following universities have been recognized for FYE programs that engage new students at high levels of intellectual discourse through a variety of provocative topical first-year seminars: The University of Michigan at Ann Arbor; Sewanee: The University of the South; University of Maine at Farmington; University of Texas at El Paso; Wheaton College, and Wabash College.  (See Kuh, Kinzie, Schuh, & Whitt, 2005).

Research at the national level also offers us a clear picture of learning outcomes that successful FYE courses share.  Indiana University-Purdue University Indianapolis (IUPUI) is one of the thirteen schools recognized by the Policy Center on the First-Year of College as an “institution of excellence” based on the design and execution of their first-year seminar (Barefoot, et al., 2005).  As developed by IUPUI, the following are typical student learning outcomes considered important for FYE courses:

· “Develop a comprehensive perspective on higher education

· Experience a safe, supportive and positive university learning experience, which includes the establishment of a network of staff, faculty, and other students

· Understand and begin to practice basic communication skills appropriate to the academic setting

· Begin the process of understanding critical thinking in the university context

· Acquire a basic understanding of the fundamentals of scholarly inquiry, including the identification and use of academic library resources

· Understand and apply campus resources for information technology in support of academic work and campus connections

· Begin to develop a knowledge of their own abilities, skills and life demands so that they can develop these more effectively in pursuit of their academic goals

·  Make full utilization of [university] resources and services that support their learning” (Barefoot et al., 2005, pp. 338-339)

3.  FYEPP at SCSU

a) Mission Statement
The FYEPP program at SCSU seeks to establish the foundation for student academic success. Through the conduct of educationally purposeful academic initiatives and the intentional provision of comprehensive, integrated and coordinated personal support mechanisms, the FYEPP engages and challenges students to develop the knowledge, attitudes, skills, and behaviors consistent with accepted outcomes of higher education and the University’s mission and values.  In addition, the FYEPP program encourages students to embrace intellectual challenges, develop educational purpose and goals, acquire a sense of place and participate in social networks.  The FYEPP program challenges students to recognize the value of college and to reject an attitude of mediocrity in performance, so that their full academic and personal potential can be achieved.

The FYEPP program values individuality and diversity.  It acknowledges and accepts that students enter college at varying levels of academic and social preparedness and with unique needs.  The FYEPP program is committed to fostering a highly personal and innovative delivery and support system in order to assist students in building academic and personal resiliency, enhancing their self conception, developing a sense of intellectual competence, identifying a vision of their future, acquiring the confidence to pursue that vision, setting realistic goals, and maintaining motivation and commitment.  The FYEPP seeks to move students from dependent to interdependent relationships.  To this aim, it provides for frequent and consistent interaction with faculty early in the University experience and endeavors to create learning communities, emphasizing education as a collaborative process.  It seeks to promptly integrate students into the campus and wider community and to strengthen their institutional commitment and satisfaction, while providing for the development of knowledgeable, ethical, responsible and socially aware citizens who are fully prepared to assume membership in pluralistic communities.

b) First-Year Students at SCSU

Nationally, approximately half of all college students successfully complete a college degree within 6 years. This varies significantly by the selectivity of the institution, its Carnegie classification, and whether it is private or public.  SCSU's 6 year graduation rate is somewhat lower, but is similar to that of other schools of our type. While our first year to second year retention is comparable to our peer institutions, 5 to 7% fewer students remain at Southern beyond their second year compared to peer schools.  One probable reason for this is that it generally takes a year of academic probation before students are either asked not to return or voluntarily leave.  Therefore, early intervention through a FYE program can contribute to academic success and address the need for retention beyond the second year.  (See Appendix 3).

The National Survey of Student Engagement (NSSE) provides information about the quality of undergraduate education by comparing the responses of our students with those of students from other schools, including peer institutions. NSSE can be used as a tool for tracking the results of various university initiatives over time by observing changes in students' responses about their university experience.  NSSE studies educational practice in the following categories: level of academic challenge; active and collaborative learning; student-faculty interaction; enriching educational experiences; supportive campus environment.   The most recent results indicate that although students find the Southern curriculum academically challenging and rigorous, they also experience many difficulties in navigating the University.  Similarly, despite thinking highly of the faculty's competence in their fields, the students display little initiative for closer interaction with the faculty.  The FYE program is an attempt to provide a more holistic educational experience by helping students navigate both the academic and social confusions that limit their ability to succeed. (See Appendix 4).

In 2000, Southern piloted a FYE course.  According to some participants in the pilot, the course did not become permanent for two primary reasons.  First, the course did not meet the needs of our students because it was primarily “skills-based” rather than one in which skills were deeply embedded in academic content.  Second, despite commitment from both Academic and Student Affairs, “ownership” and administration of the course remained unclear. (Information provided during meeting session of TFYEC).

Southern is now more advantageously positioned to offer a FYE course.  Current strategic planning efforts point to student academic success and retention as primary institutional objectives.  Both faculty and administration as well as staff are all strongly committed to student success.  An indication of this commitment is the fact that the FYEPP proposal is a result of the collaborative efforts of a group of SCSU faculty, administrators and staff.  (See Appendix 2 for committee membership).

c) FYE 101-A First-Year Experience Course

FYE 101: Introduction to Intellectual and Creative Inquiry creates the scaffolding for a successful transition from high school to university life by providing a thorough grounding in the values, tools, and procedures of academic inquiry, while simultaneously introducing students to university and personal support systems.  As proposed, FYE 101 is an academic course in which skills are embedded. The three key instructional themes underpinning successful FYE courses (as offered by Erickson, et al., 2006) are reasonable rigor and appropriate support, variety, and student engagement.  Students need to be sufficiently challenged by the course content and simultaneously encouraged and supported in their academic tasks.  Students have diverse backgrounds and learning styles, so they require a variety of presentation styles, assignments, and learning experiences. In addition, students need to be actively engaged in the learning process so that they can reach the deeper learning and intellectual interaction that pushes them far beyond simply memorizing facts.  Thus, while faculty teaching the course will share themes, topic areas, and outcomes, there is enough freedom for individual faculty members to personalize the course and highlight their disciplinary expertise and creative pedagogies.  

The broad theme of education was selected specifically so that the content of the course would be integrally linked to the competencies we see as important for FYE.  This theme offers plentiful occasions for deliberate discussion of “how” and “why” faculty assign specific academic tasks to students in the context of an academic course.  The theme is broad enough to allow faculty to focus (if they so choose) on their own disciplinary expertise during the course.

In addition to its academic content and its embedded competency-based instruction, FYE 101 helps students navigate university resources and better utilize student support services offered by Academic and Student Affairs.  In order to help faculty integrate this component into their courses, FYE 101 allows faculty the option of being assisted by a Student Support Consultant, a staff or administrative member of academic and/or student affairs.  This option offers faculty the opportunity to better integrate the student support components of the course and achieve one of the goals noted in FYE research as so important: “the establishment of a network of staff, faculty, and other students” (Barefoot et al., 2005, p. 339).  

Faculty teaching FYE 101 provide support and mentoring, and participate in learning communities with common themes and shared activities.  Equally important, FYE faculty serve as academic advisors for first-year students during the entire academic year in which they teach a FYE course.  In the case where a student has indicated a discipline-specific interest, FYE faculty will work collaboratively with the student’s major advisor in guiding the student.

d) Learning Outcomes for FYE 101

FYE 101’s learning outcomes (as listed below) are consistent with those developed by UIPUI and other “institutions of excellence” recognized for the success of their first-year seminars. In addition, they take into account the needs of Southern students as identified by NSSE results and the input of faculty familiar with teaching first-year students.

· Students will contribute to and become engaged in learning communities by taking responsibility for their own education

· Students will learn how to navigate the University and access both academic and social supports

· Students will learn the connectedness between their general education courses, academic majors and personal and professional development

· Students will develop an understanding of education in cultural contexts, both local and global

· Students will investigate theories of learning in order to identify their own learning styles, as well as the variety of learning and teaching styles of others, including peers and professors

· Students will use inquiry-based learning to investigate an issue, reflect upon it, and form and defend a position

· Students will use reading, writing, and speaking as a way to develop critical thinking, as well as a way to effectively communicate ideas to others

· Students will become familiar with the array of information resources available, as well as gain an understanding of the research process

· Students will participate in co-curricular, community-based opportunities offered by the University and gain an understanding of the importance of these opportunities in relation to their educational goals and personal development

· Students will explore issues of diversity and approaches to advancing social justice

· Students will learn the importance of wellness in promoting, maintaining and enhancing the learning process

e) Curricular Models for FYE 101 (See also Appendix 1 for complete course proposal)

Model I: Common-Theme FYE Course

The Common-theme course is an academically-based, 3-credit course, which introduces first-year students to the competencies and skills necessary for academic success at the University by embedding them into a course with common academic content centered on the broad theme of education.

Faculty from all academic departments will be eligible to teach this course and will develop their own syllabus, based on broad guidelines.  Faculty will be asked to incorporate the following elements into their course:

· The learning outcomes as listed above (see this section, point d)

· The common theme of education

· Use of a book themed on education (title to be chosen by each instructor)

· The coverage of certain topics (as described in Appendix 1)

Faculty will be free to choose how they meet the guidelines above, but will be offered suggestions and support at a FYE Faculty Development Workshop in August 2007.  

Faculty teaching this common-theme FYE course will have the option of having a Student Support Consultant (SSC) assist them in the course: for example, SSCs may help faculty organize and coordinate co-curricular activities (such as field trips, etc.); or they may assist students in understanding and navigating the Student Support Services of the university.  SSCs may be staff members and/or administrators from Student and/or Academic affairs who will volunteer as consultants and will be relieved from their staff or administrative duties as necessary for their role as SSCs.  

Model II: Discipline-Based Course (For a sample syllabus, see Appendix 7)

Discipline-based FYE courses are also 3-credit courses and share the same goals with common-theme ones.  At the same time, they are discipline-specific and are taught within departments.  These courses are identified as such by the code “FYE” in addition to their departmental code (e.g., HIS XXX-FYE).  In order to facilitate distribution of such courses across disciplines, all first-time, first-year, full-time students will be asked in advance about their intended major and every effort will be made to accommodate students in courses that are related to it by assigning them to a FYE discipline-based course offered in the following broad areas:

Natural Sciences

Humanities

Social Sciences

Health Sciences

Business

Education

Communication, Library and Information Science 

Depending on demand and current numbers of majors in the above areas (see Appendix 6 for 2006 numerical data on major selection), the TFYEC will determine the approximate number of sections that ideally could be offered under the above areas for fall 2007.

Model III: The LINKS Program

LINKS is an existing model of FYE program built around the idea of creating learning communities through student cohorts who take courses linked by theme and faculty interaction.  Such learning communities are a very important component of many successful first-year programs.  This model also links two or three GenEd courses.  Significantly, LINKS has reported average GPA between 2.66-2.86 and high retention rates for students in its courses.  (See Appendix 5)

Because this program is offering students a successful FYE experience, we believe it should be part of the FYEPP.

Model IV: The HONORS program (for selected students)

The HONORS Program offers to its selected students many of the features of successful FYE programs, including team-taught courses and learning communities.  The HONORS Program also focuses on its first-year students by offering a first-year seminar on critical inquiry and specifically designed interdisciplinary thematic seminars.  The Coordinator of HONORS agrees that the program shares many of FYEPP’s goals.  She also plans to consider ways in which the program may evolve to better meet the needs of HONORS first-year students.

Because the HONORS program is actively working on offering its selected students a successful FYE experience, we believe it should be part of the FYEPP.

4.  LOGISTICAL CONSIDERATIONS

1.  Since this is a pilot program, the TFYEC recommends that 3 credits be added to the requirements for all programs and majors to accommodate the FYE course as an elective. 

2. The FYE course will allow the New Student Orientation (NSO) program to offload some (but not all) of the curriculum that has traditionally been taught during the three-day August orientation.  For example, academic skills development, navigating the University and exploring issues of diversity will be covered over the course of the semester-long FYE course.  Resources used to support these traditional NSO-related activities will then be reallocated to support the FYEPP. The result will be a leaner and focused NSO that would increase student retention of the material that is presented.

3. In order to ascertain the potential number of sections of FYE courses (of Models I and II) that can be offered in the fall of 2007, the co-chairs of the TFYEC will attend a meeting with chairs of departments.  During this meeting, the chairs will be asked for their feedback on the two models (common-theme, discipline-based) and will be requested to identify the number of courses their department could potentially contribute to the FYEPP.  It is understood that departments will need replacement instructors who will be able to teach courses so as to free up full-time faculty who offer FYE courses.

4.  The University-Wide Impact Committee (UWIC) will serve as the forum in which all Model II course proposals will be vetted in order to ascertain that they meet the goals of the FYE program.  UWIC will use the goals of the program as criteria for judging the suitability of proposed FYE courses.  In order to facilitate implementation of FYEPP for fall 2007, UWIC will strive to review course proposals in as timely a manner as possible.

5.  Regardless of the model, FYE courses will have a maximum of 20 students per class.  The instructor of the class will also serve as academic advisor to the students for both semesters of the academic year during which the class is taught.

5.  ASSESSMENT
The FYEPP will be assessed both by the Office of Assessment and Planning and through the use of other assessment techniques, independently formulated by the faculty themselves, as they see fit.

6.  ADMINISTRATIVE COMPONENTS

a) Permanent FYEC (Charter)


UWIC is currently deliberating on a charter for the Permanent FYEC and plans to submit its proposal to the UCF after the Spring Break.

b) FYEPP Director and Coordinator

There will be a FYEPP Director, drawn from the ranks of instructional faculty.  A member of the staff from Academic or Student affairs will act as Coordinator and provide assistance to the Director for the smooth running of the program.  

The Director’s duties are:

1) Recruiting faculty for FYE courses

2) Reporting to the Permanent FYEC on the program and its needs

3) Acting as point of contact for the various components of the University involved in the FYEPP

4) Securing financial support for the FYE program
The Coordinator’s duties are:

1) Securing administrative and logistical support for FYE courses

2) Developing outreach opportunities within the New Haven community as part of the FYEPP

3) Recruiting and organizing the Student Support Consultants.

Compensation for Director and Coordinator will be negotiated with the University Administration.

c) Temporary Placement of FYE Common-Theme Courses under a Program

The TFYEC recommends that a temporary program called First-Year Experience be created in order to house the common-theme courses.

d) Faculty Incentives/Compensation

Creating and teaching a FYE course and mentoring first-year students is a labor intensive process.  The relationship-building aspect of the course with its heavy emphasis on advising/mentoring and nurturing motivation requires an extra commitment on the part of both the faculty and the University administration.   

In order to,

1) Secure the Administration’s continuing commitment to the FYE

2) Increase the potential for attracting the largest pool of committed faculty

3) Ensure that an unfavorable outcome is not linked to lack of resources

4) Adequately reward participating faculty and staff for their efforts,

the TFYEC very strongly recommends that faculty exhibiting commitment to the FYE at SCSU be offered the following incentives and rewards:

1.  A one-time stipend of $500-$1,000, payable only to those faculty that are willing to create FYE courses for fall 2007

2.  A stipend of $ 500, for participation in the August 2007 workshop organized by Faculty Development

3. A reward of 3 credits of earned assigned time for every two times that a faculty member teaches a FYE course.  Specifically, faculty will be able to claim 3 credits of earned assigned time in the year after the second time that they have taught the course.

3.  A guaranteed pool of money to which instructors of FYE courses will have automatic access in order to fund co-curricular activities that conform to the goals of the FYE program (such as field, trips, museum visits, laboratory experiments, etc.).

The TFYEC also very strongly recommends that staff exhibiting commitment to the FYE at SCSU be offered incentives and rewards, to be determined in consultation between the Permanent FYEC and the University administration.
e) Faculty Development Plan

Faculty teaching courses under Models I and II are required to participate in a summer FYE Faculty Development Workshop.  Faculty teaching under Models III and IV are strongly encouraged to do so.  In addition, the TFYEC recommends that all faculty teaching in the FYEPP (irrespective of model) participate in at least one other workshop during each semester that they teach a FYE course.

Proposal authors:

This proposal has been jointly authored by the members of TFYEC.
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Appendix 1
Course Proposal for FYE 101 

Rationale

a) National FYE Trends

Widely accepted national research concurs that first-year courses contribute significantly to student success and retention. Currently, 95% of four-year institutions offer a FYE seminar (Goodman & Pascarella, 2006, p. 26) and first-year seminars “are among the most adopted and used of first-year student success strategies across the nation” (Barefoot et al., 2005, p. 338).  These courses are intended specifically to help students acquire an understanding of the value of education, the processes of academic inquiry, and the research and information literacy skills that will help them succeed in all disciplines.  First-year courses are also designed to meet the unique needs of students who are in the midst of major life transitions and shifting moral development stages.  More holistic educational approaches explicitly integrate life management issues, including time management and wellness, into the curriculum in order to assist students in their transition toward independence and positive university engagement.  As Erickson, Peters, and Strommer (2006) summarize, “We in higher education have known for some time that the lives of students who enter colleges or universities are profoundly affected by their experiences in their first semesters, if not their first weeks on campus.  If they feel welcomed, challenged, and supported, first-year students flourish.  They persist in their studies, grow as human beings, and eventually become the sort of informed and inquiring citizen so essential for our times” (p. xi). 

Nationwide, several universities offering FYE courses emphasize academic rigor and intellectual discourse as primary elements in the development of their programs.  For example, the University of Maine offers “Explorations in Learning” and Ursinus College offers the “Common Intellectual Experience.”  In addition, the following universities have been recognized for FYE programs that engage new students at high levels of intellectual discourse through a variety of provocative topical first-year seminars: The University of Michigan at Ann Arbor; Sewanee: The University of the South; University of Maine at Farmington; University of Texas at El Paso; Wheaton College, and Wabash College.  (See Kuh, Kinzie, Schuh, & Whitt, 2005).

Research at the national level also offers us a clear picture of learning outcomes that successful FYE courses share.  Indiana University-Purdue University Indianapolis (IUPUI) is one of the thirteen schools recognized by the Policy Center on the First-Year of College as an “institution of excellence” based on the design and execution of their first-year seminar (Barefoot, et al., 2005).  As developed by IUPUI, the following are typical student learning outcomes considered important for FYE courses:

· “Develop a comprehensive perspective on higher education

· Experience a safe, supportive and positive university learning experience, which includes the establishment of a network of staff, faculty, and other students

· Understand and begin to practice basic communication skills appropriate to the academic setting

· Begin the process of understanding critical thinking in the university context

· Acquire a basic understanding of the fundamentals of scholarly inquiry, including the identification and use of academic library resources

· Understand and apply campus resources for information technology in support of academic work and campus connections

· Begin to develop a knowledge of their own abilities, skills and life demands so that they can develop these more effectively in pursuit of their academic goals

·  Make full utilization of [university] resources and services that support their learning” (Barefoot et al., 2005, pp. 338-339)

b) First-Year Experience at SCSU

Nationally, approximately half of all college students successfully complete a college degree within 6 years. This varies significantly by the selectivity of the institution, its Carnegie classification, and whether it is private or public.  SCSU's 6 year graduation rate is somewhat lower, but is similar to that of other schools of our type. While our first year to second year retention is comparable to our peer institutions,  5 to 7% fewer students remain at Southern beyond their second year compared to peer schools.  One probable reason for this is that it generally takes a year of academic probation before students are either asked not to return or voluntarily leave.  Therefore, early intervention through a FYE program can contribute to academic success and address the need for retention beyond the second year.  (See Appendix 3).

The National Survey of Student Engagement (NSSE) provides information about the quality of undergraduate education by comparing the responses of our students with those of students from other schools, including peer institutions. NSSE can be used as a tool for tracking the results of various university initiatives over time by observing changes in students' responses about their university experience.  NSSE studies educational practice in the following categories: level of academic challenge; active and collaborative learning; student-faculty interaction; enriching educational experiences; supportive campus environment.   The most recent results indicate that although students find the Southern curriculum academically challenging and rigorous, they also experience many difficulties in navigating the University.  Similarly, despite thinking highly of the faculty's competence in their fields, the students display little initiative for closer interaction with the faculty.  The FYE program is an attempt to provide a more holistic educational experience by helping students navigate both the academic and social confusions that limit their ability to succeed. (See Appendix 4).

In 2000, Southern piloted a FYE course.  According to some participants in the pilot, the course did not become permanent for two primary reasons.  First, the course did not meet the needs of our students because it was primarily “skills-based” rather than one in which skills were deeply embedded in academic content.  Second, despite commitment from both Academic and Student Affairs, “ownership” and administration of the course remained unclear. (Information provided during meeting session of TFYEC).

Southern is now more advantageously positioned to offer a FYE course.  Current strategic planning efforts point to student academic success and retention as primary institutional objectives.  Both faculty and administration as well as staff are all strongly committed to student success.  An indication of this commitment is the fact that the FYEPP proposal is a result of the collaborative efforts of a group of SCSU faculty, administrators and staff.  (See Appendix 2 for committee membership).

c) FYE 101-A First-Year Experience Course

FYE 101: Introduction to Intellectual and Creative Inquiry creates the scaffolding for a successful transition from high school to university life by providing a thorough grounding in the values, tools, and procedures of academic inquiry, while simultaneously introducing students to university and personal support systems.  As proposed, FYE 101 is an academic course in which skills are embedded. The three key instructional themes underpinning successful FYE courses (as offered by Erickson, et al., 2006) are reasonable rigor and appropriate support, variety, and student engagement.  Students need to be sufficiently challenged by the course content and simultaneously encouraged and supported in their academic tasks.  Students have diverse backgrounds and learning styles, so they require a variety of presentation styles, assignments, and learning experiences. In addition, students need to be actively engaged in the learning process so that they can reach the deeper learning and intellectual interaction that pushes them far beyond simply memorizing facts.  Thus, while faculty teaching the course will share themes, topic areas, and outcomes, there is enough freedom for individual faculty members to personalize the course and highlight their disciplinary expertise and creative pedagogies.  

The broad theme of education was selected specifically so that the content of the course would be integrally linked to the competencies we see as important for FYE.  This theme offers plentiful occasions for deliberate discussion of “how” and “why” faculty assign specific academic tasks to students in the context of an academic course.  The theme is broad enough to allow faculty to focus (if they so choose) on their own disciplinary expertise during the course.

In addition to its academic content and its embedded competency-based instruction, FYE 101 helps students navigate university resources and better utilize student support services offered by Academic and Student Affairs.  In order to help faculty integrate this component into their courses, FYE 101 allows faculty the option of being assisted by a Student Support Consultant, a staff or administrative member of academic and/or student affairs.  This option offers faculty the opportunity to better integrate the student support components of the course and achieve one of the goals noted in FYE research as so important: “the establishment of a network of staff, faculty, and other students” (Barefoot et al., 2005, p. 339).  

Faculty teaching FYE 101 provide support and mentoring, and participate in learning communities with common themes and shared activities.  Equally important, FYE faculty serve as academic advisors for first-year students during the entire academic year in which they teach a FYE course.  In the case where a student has indicated a discipline-specific interest, FYE faculty will work collaboratively with the student’s major advisor in guiding the student.

d) Learning Outcomes for FYE 101

FYE 101’s learning outcomes (as listed below) are consistent with those developed by UIPUI and other “institutions of excellence” recognized for the success of their first-year seminars. In addition, they take into account the needs of Southern students as identified by NSSE results and the input of faculty familiar with teaching first-year students.

· Students will contribute to and become engaged in learning communities by taking responsibility for their own education

· Students will learn how to navigate the University and access both academic and social supports

· Students will learn the connectedness between their general education courses, academic majors and personal and professional development

· Students will develop an understanding of education in cultural contexts, both local and global

· Students will investigate theories of learning in order to identify their own learning styles, as well as the variety of learning and teaching styles of others, including peers and professors

· Students will use inquiry-based learning to investigate an issue, reflect upon it, and form and defend a position

· Students will use reading, writing, and speaking as a way to develop critical thinking, as well as a way to effectively communicate ideas to others

· Students will become familiar with the array of information resources available, as well as gain an understanding of the research process

· Students will participate in co-curricular, community-based opportunities offered by the University and gain an understanding of the importance of these opportunities in relation to their educational goals and personal development

· Students will explore issues of diversity and approaches to advancing social justice

· Students will learn the importance of wellness in promoting, maintaining and enhancing the learning process 
Course Outline

Because instructors will have creative freedom in how they approach the topics and objectives of the course, the following is meant to act as a syllabus template.  Included on this template are requirements, outcomes and evaluation categories.  Following this document is a list of broad topics expected to be covered in FYE 101.  Instructors creating FYE 101 courses will be given this template, as well as the attached list of topics.

FYE Common-Theme Syllabus Template

FYE 101: Introduction to Intellectual & Creative Inquiry 

Instructor:

Student Support Consultant (optional)

Office:

Phone:

E-mail:

Office Hours:

Course Description: FYE 101 introduces students to the academic and interpersonal skills and experiences necessary to become committed, competent, responsible, successful, and engaged learners. This course helps students become more familiar with what we do at the university, as well as offer them many occasions to explore why and how we do these things.  

Learning Outcomes 

· Students will contribute to and become engaged in learning communities by taking responsibility for their own education.

· Students will learn how to navigate the University and access both academic and social supports.

· Students will learn the connectedness between their general education courses, academic majors and personal and professional development.

· Students will develop an understanding of education in cultural contexts, both local and global. 

· Students will investigate theories of learning in order to identify their own learning styles, as well as the variety of learning and teaching styles of others, including peers and teachers.

· Students will use inquiry-based learning to investigate an issue, reflect upon it, and form and defend a position.

· Students will use reading, writing, and speaking as a way to develop critical thinking, as well as a way to effectively communicate ideas to others.

· Students will become familiar with the array of information resources available, as well as gain an understanding of the research process.

· Students will participate in co-curricular, community-based opportunities offered by the University and gain an understanding of the importance of these opportunities in relation to their educational goals and personal development.

· Students will explore issues of diversity and approaches to advancing social justice.

· Students will learn the importance of wellness in promoting, maintaining and enhancing the learning process.

Required Materials

FYE Textbook (determined by instructor)

Course text themed on education (determined by instructor)

Weekly or Monthly Calendar or Date Book

SCSU Catalogue

SCSU Schedule of Classes

SCSU Student Handbook

Assignments and Evaluation

(Percentages may vary according to instructor, but these components should be included in evaluation of student performance. Other types of assessment may be added by instructors, as they see fit).

Required

· A individual Research Project (15-25%)

· Written Assignments (20-40%)

· Informal (journaling, free writing, in-class writing)

· Formal (reading responses, essays, book/film reviews, etc.)

· Self-Evaluative piece (written or other in which students reflect on learning) (10-15%)

· Midterm and Final Exams (20-30%)

· Group Presentation/Project (10-15%)

· (Not graded) Completion of self-assessments, which will help the instructor assess what students are learning in the course and help the university assess how well the FYE model is working to achieve its objectives.  The SCSU Office of Assessment and Planning will enter and store the data for all students’ self-assessments.  The same Office may track the progress of the whole incoming class of first-year students through their years at SCSU and two years after graduation.  Improvement of the university experience of students will be the only use to which student self-assessment data will be applied.  In this way, both current and future students will benefit.  Because of the potential for having data tracked, students are asked to write their student ID number on the self-assessments.  The self-assessments are confidential.  Only the instructor will have access to them.  The Office will not report on individual students’ responses, but will group the responses from the whole incoming class of first-year students together for analysis.  At any time, including the first entry into the tracking data file, students may request that the Office of Assessment and Planning remove their self-assessments from their analysis files.  This may be done by sending an e-mail to assessment@southernct.edu.  If no requests are received from a student, it will be assumed that said students have given his or her consent to use the data as described. 

Suggested

· A Portfolio (in which students collect some or all of their semester’s work)

Calendar

Instructors will create their own course calendars, making sure to embed the topics listed on the attached document.  Suggestions for activities and assignments related to topics are included in the document below, but instructors are completely free to create their own assignments.  Further suggestions will be provided at the FYE Faculty Development Workshop in summer of 2007.

Additional Course Information: Topics to be Covered in FYE 101

Instructors are expected to cover the following topics in their course.  An explanation of each topic has been provided, as well as suggested activities and assignments for most of the topics.  However, instructors should feel free to imagine the topics and the assignments/activities connected to them in ways that best meet their own vision of the course they will teach.  Instructors may think of covering some of these topics during certain class periods; other topics may be dealt with more effectively when embedded into the course content in relation to assignments, readings and/or ways of building a classroom dynamic.  

We purposely did not arrange these topics in a chronological order or by order of importance because we thought it was very important to allow instructors the creative freedom to imagine the best ways they might embed or cover these topics in their own course.  We wish to stress that the activities and assignments mentioned under most of the topics are simply suggested, not mandatory.  For those instructors who want more guidance, suggestions and models will be provided at the FYE Faculty Development Workshop in summer of 2007.

Building a Community of Learners

This topic suggests the importance of creating a learning community (CLC) in the FYE 101 classroom.  Instructors may approach it by having students read and write about learning communities.  Alternatively, they may also see it as an occasion to build a course on the pedagogical philosophy that understanding is enhanced by addressing the social and emotional dimensions of learning and that a sense of community facilitates social interaction, active participation, and mutual support.  Because the philosophy of the FYE course suggests that learning is almost always applied in group contexts, a sense of perceived caring by the professor for the students is critical.  It is, therefore, important to establish a learning environment that respects, acknowledges, and encourages the unique contributions of each student with diverse cultural/intellectual and social experiences, learning styles, and linguistic, cognitive, and social skills.  Horizontal forms of communication should be encouraged, including the notion of professor as facilitator versus sole expert.  This topic also reminds us to link course content to student interest and to present contexts and help them discover future aspirations in community contexts.   The major goal here is to create a learning space where students feel safe to express themselves and take intellectual risks. Strategies for effecting CLCs may include:

1. Ice-breaking activities; use of name tags

2. Co-develop classroom norms and expectations

3. Model the behavior you desire students to adopt

4. Maximize opportunities for faculty-student, student-student interaction inside and outside the classroom.

5. Develop small and large group activities

6. Use open-ended questioning to facilitate student engagement

7. Facilitate student-student interaction whenever feasible

8. Allow students to create classroom assignments and evaluation criteria

9. Create peer-to-peer evaluation exercises

10. Use of appreciative inquiry to identify and build on students’ existing vitality and vibrancy and to create a positive academic vision.

Navigating the University

This topic reminds us that the university presents new challenges for first-year students and that a FYE course should help them to understand the infrastructure of the university and provide them with the ability to access the wide array of opportunities and services offered to them, as well as begin to visualize the structure of academic disciplines. It is important to remember that this is best achieved not by giving students a list of the support services available but offering them plenty of ways and opportunities to visualize and create a mental map of the overall organization of the university, which includes not only its support services, but the overwhelming matrix of academic disciplines with their odd interconnections and contradictions.   Readings about higher education can offer students a way to discuss this issue and provide instructors a way to embed this topic into academic course content.  There are also many activities students can engage in by accessing Southern’s literature, including its catalogs, publications and website.  The major goal is to have students better understand the way all the pieces of this entity called a university relate to each other, so that they may better understand the context, their place in it and access to those elements necessary to facilitate their academic and personal success.  Activities may include:

1. Quest (similar to “scavenger” hunt)

2. Guest speakers from Academic/Student Affairs and Student Supportive Services

3. Readings on the organization of higher education and its institutions

4. Assignments to create visual charts, maps, or diagrams representing the organization of the university

5. Campus tours [students could serve as official tour guides for prospective students and their families]

6. Interviews with administrators/staff of selected offices

Intelligences/ Learning and Teaching Styles

The philosophy of FYE 101 acknowledges that there are varieties of learning and teaching styles and that an exploration of different “ways of learning and teaching” will help students develop better study habits and skills, so that they may succeed in all their courses, whatever their learning style and whatever the teaching style of the instructor.  The emphasis here is on developing an awareness of the importance of learning style to the acquisition of knowledge.  Readings about this topic are plentiful in education and can be used to help students identify their own learning styles and how to appreciate and work with others whose learning styles are different. While some instructors may choose to have students read about learning theories and philosophies, others may wish to have their students complete learning inventories.  Either of these approaches should help students to stretch beyond personal learning preferences and develop a more balanced approach to learning; a more balanced approach will enable students to improve learning effectiveness and open themselves to new ways of perceiving the world. Activities may include:

1. Self-identification of learning styles
2. Learning inventory assignments
3. Create opportunities for students to communicate in various styles of learning.
4. Create opportunities for students to consider teaching styles in relation to their learning styles
5. Readings on learning styles/ “intelligences”/teaching styles
Education in Cultural and Historical Contexts

Any course that themes itself on education needs to take into account that our educational experiences take place within cultural and historical contexts.  First-year students have not yet necessarily intellectualized the contextualization of experience and therefore are limited in their ways of seeing their own experiences, as well as those of others. In addition, success for students at the university means being able to contextualize.  Therefore, this course should present for them occasions to do so, in relation to their own education and the education of others.    The main goal is to help students better understand the relationship between their own educational experiences and those of others, by taking into account that the university itself is a multicultural educational environment that many first-year students are encountering for the first time. Activities may include:
1. Outreach to ethnic/cultural communities in Connecticut and beyond

2. Readings on cultural experiences as they relate to education

3. Service/Community-based Learning assignments

4. Field trips to Historical Societies/Museums/Art Galleries/Heritage Centers

5. Interface with SCSU’s Multicultural Center

Inquiry-based Learning/Academic Inquiry

For all our disciplinary differences, we can say that we at least all hold this in common: we want students to develop curiosity about something, identify a problem or issue, explore that problem or issue using one method or another, and come to possible answers or conclusions. Therefore, this topic asks instructors to expose students to this common practice of academic inquiry as central to a university education.  In this way, this topic is probably best introduced early and embedded into the assignments of the course.  Ultimately, instructors are being asked to help students see the importance of this core mission and to develop inquiry skills as well as nurture inquiry attitudes and curiosities in order to encourage and enable students to continue to seek knowledge.  This topic also provides an opportunity to refocus on “how we come to know” in contrast to “what we know.”  In addition, the topic reminds us to consider the common skills used in processing information across disciplines as well as the array of different disciplinary approaches that the students will encounter.  The main goal is to emphasize the central mission of the university as one where inquiry-based learning takes place in all its areas, preferably by centering the FYE course itself on academic inquiry.  Activities may include:

1. Discovery activities

2. Observation activities

3. Measurement activities

4. Model/theory building

5. Design techniques

6. Hands-on activities

7. Collaborative group learning

Literacy: Reading, Writing, Critical Thinking

Although we are often inclined to think of a topic entitled “literacy” as concerning itself with teaching students how to read and write better than they do (and we definitely do want that to happen), it is important to remember that they develop these skills and competencies not simply by reading and writing, but by critically thinking about their own writing processes, as well as the meanings of literacy in communities.  In other words, ideally, we will be exposing students to the mechanisms of reading and writing, discussing with them how and why it is important as well having them do it.  If we know anything for sure, we know that students do not become better writers simply by writing more.  Rather, they become better writers by becoming better readers of their own writing and the writing of others. Self-reflection is critical to developing strong literacy skills and this course should offer students many occasions for reflection on their reading, their writing, and their thinking.  A course themed on education provides opportunities for exploring the literacy stories of others: through these readings, students will better be able to understand their own relationship to their successes and failures with literacy.  The main goal here, then, is to make students stronger readers, writers, and thinkers by offering multiple occasions for students and for instructors to engage with the reading and writing of students and other authors, rather than simply having students display for us their literacy skills, so that we may judge them. Activities may include:
1. Reading literacy narratives

2. Writing their own literacy narratives

3. Readings about the writing process and the creative process

4. Assignments to visually represent their creative processes

5. Interviews with faculty and staff about their creative processes

Student Support Services and Networks

Although Southern offers a variety of student support services, students do not always take advantage of them.  Rather they can end up relying on instructors to provide all the academic support they need; and they can end up relying on peers to provide the social support they need.  However, the University offers an array of supportive services by highly trained specialists. Part of the philosophy of FYE 101 is that this course serves as an opportunity for instructors to help students locate and take advantage of these services.  Instructors who want to embed this topic in their academic content will find many readings on higher education that contextualize support services historically and culturally.  For instance, instructors could have students read about universities in other cultures that do not offer counseling services or have students read about the history of financial aid, why and how it developed in this country.  Other instructors might want to approach this topic more practically and have students make contact with and explore the services offered at SCSU.  Instructors who choose the option of having a Student Support Consultant assist them in the classroom will have the benefit of being able to develop class periods, activities or plans in conjunction with that consultant.  The main goal is to help students become familiar with the support services available to them at the University by having them utilize those services.  Activities may include:

1. Interviews with specific campus services

2. Interviews with individuals who hold positions to which a student aspires (e.g., informational interviewing)
3. Students reporting on their experiences with support services

Wellness in Promoting, Maintaining and Enhancing Learning

Because student’s learning processes are affected by their physical, psychological, emotional and social health status, instructors of FYE 101 are asked to explore with students the relationship between the learning process and wellness by helping them to identify health behaviors and practices that facilitate or inhibit optimal use of capacity for learning.  Many readings in the field of education as well as other fields offer opportunities to explore the notion of wellness in relation to learning.  There are also many activities and inventories that will help students explore their own wellness status.  The main goal is to help students see the way wellness affects learning.  Activities may include:

1. Construction of wellness inventories

2. Readings on health status and learning (e.g., proper nutrition)

3. Time management activities

4. Goal setting/self-regulation activities

5. Distress management activities

6. Behavior change strategies (e.g., behavioral contracting)

Library Research:  Finding, Evaluating, and Using Information Effectively

First-year students are generally unfamiliar with the array of information resources available, as well as the complexity of the research process.  Because research is, in one way or another, central to all academic pursuits at the university, we need to help them better understand this.  This course offers an opportunity for instructors to help students develop information literacy skills for their university courses.  In addition to becoming aware of the resources, however, students need to understand how information is arranged because this helps them comprehend the processes of finding information and resources. When students successfully understand and participate in this process, they build critical thinking skills, especially as they learn to evaluate types of resources and utilize appropriate materials.  Instructors are strongly encouraged to offer students an in-class session with a librarian, to be followed by assignments where students will be asked to find and evaluate specific types of resources for a specific assignment.  This type of engagement with both the research process and resources utilizes the information literacy skills of finding, evaluating, and using information.  The assignment also reinforces critical thinking skills, since the students need to find appropriate materials, not just a certain number of materials.  The main goal is to utilize the expertise of our librarians to help students better understand the importance of research to academic inquiry and the ways in which they might better find, locate, and work with our information resources.  (Activities may be suggested by SCSU’s librarians, as well).

Academic Planning

It’s important to remember that first-year students are often in the position of having to solely manage their education for the first time in their lives.  For this reason, it isn’t surprising that many of them start off as very bad planners.  Instructors of this course are not expected to plan students’ academic lives for them; rather, this is our opportunity to let students know they’ve entered a world where they are not only expected but required to develop organization systems for their own education, emphasizing that they are now being asked to take responsibility for their own educations.  Because we, as instructors, have had to plan our own academic lives, we are in the position of being able to help students discover how they might best plan theirs.  Academic planning includes planning study time, curriculum and career planning. This may include the simple activities of asking students to buy date books and helping them develop a plan for filling them in.  This may also, however, include reading a literacy narrative of a college student and asking students to think about the ways the choices that students made in academic planning affected their future. The major goal is to get students to take responsibility for their own education by becoming better managers of their educational lives.
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Appendix 2

Temporary First-Year Experience Committee (TFYEC) members, 2006-2007
(in alphabetical order)

1) Jim Barber ~ Student Supportive Services/SEOP

2) Denise Bentley-Drobish ~ Student Life/NSO/FYE Pilot 

3) Nikos Chrissidis ~ History/UCF/UWIC (co-chair)

4) David Denino ~ Counseling

5) Maria Diamantis ~ Education/FYE Pilot

6) Nicole Henderson ~ English/UCF/WACC (co-chair)
7) Bonnie Farley-Lucas ~ Communication/Faculty Development

8) Sanja Grubacics ~ Economics/UCF

9) Ron Herron ~ VP/Student Affairs

10) Nancy Marano ~ Education/UCF/UWIC
11) Joanne Mielczarski ~ Academic Advising/UCF/UWIC

12) Susan Miller ~ Library

13) Michael Perlin ~ Public Health

14) Chris Piscitelli ~ Judicial Affairs/Housing/FYE Pilot
15) Monica Raffone ~ Registrar’s Office

16) Lisette Rios ~ Student/RA

17) Caleb Rosado ~ Sociology/OLAS

18) Jim Tait ~ Sciences/Gen Ed Task Force/UCF

19) Selase Williams ~ Provost/Academic Affairs

Appendix 3
Data from CSRDE Retention Survey, available from Office of Assessment and Planning

Appendix 4
NSSE survey data, available from Office of Assessment and Planning

Appendix 5
GPA and retention information based on data prepared by Office of Institutional Research and provided to TFYEC by LINKS faculty

Appendix 6

The first column is the total undergraduate population, the second column, all registered freshmen (which includes multi-semester freshmen) and the third, all students in housing.  EDU majors are listed in both Education and in their selected second major.  Banner data compiled by Chris Piscitelli.

	Major Description
	code
	University
	Freshmen
	Housing

	 
	 
	 
	 
	 

	 
	FT/UG
	6448
	1693
	2440

	Anthropology
	ANT
	40
	12
	16

	Art
	ART
	246
	52
	74

	Arts and Sciences
	ASC
	1
	0
	0

	Biology
	BIO
	194
	54
	59

	Business Administration
	BUS
	910
	195
	316

	Business Economics
	BUE
	1
	0
	1

	Chemistry
	CHE
	33
	6
	5

	Communication
	COM
	392
	69
	169

	Computer Science
	CSC
	107
	27
	29

	Earth Science
	ESC
	26
	5
	6

	Economics
	ECO
	14
	0
	4

	Education
	EDU
	720
	184
	276

	English
	ENG
	230
	37
	80

	Exercise Science
	EXS
	333
	83
	200

	French
	FRE
	5
	2
	2

	Geography
	GEO
	21
	0
	3

	German
	GER
	1
	0
	1

	History
	HIS
	231
	47
	80

	Information & Library Science
	ILS
	23
	2
	10

	Italian
	ITA
	10
	1
	3

	Journalism
	JRN
	95
	27
	38

	Liberal Studies
	LBS
	210
	0
	53

	Mathematics
	MAT
	112
	28
	37

	Media Studies
	MDS
	29
	7
	11

	Music
	MUS
	31
	6
	11

	Nursing
	NUR
	619
	204
	262

	Philosophy
	PHI
	17
	3
	3

	Physics
	PHY
	34
	10
	7

	Political Science
	PSC
	123
	24
	36

	Psychology
	PSY
	640
	111
	200

	Public Health
	PCH
	132
	7
	43

	Recreation & Leisure Studies
	REC
	65
	1
	28

	Social Work
	SWK
	196
	35
	80

	Sociology
	SOC
	174
	33
	56

	Spanish
	SPA
	50
	10
	12

	Special Education
	SED
	138
	24
	54

	Theater
	THR
	54
	13
	17

	Undeclared
	UNDECLARED
	727
	437
	335


Appendix 7
Sample Syllabus  for Discipline-Based Course, taught at Skidmore College

First-Year Seminar: 
 Cities of Dreadful Delight: The Latin American Urban Experience

Professor Patricia Rubio, Foreign Languages & Literatures

Assistant Professor Jordana Dym, History

Tu/Th 2:10-3:30; M, 1:25-2:20

Overview  

This course explores the role of the city in the development of Latin American societies and cultures from pre-colonial times to the present. Latin America’s capital cities, in particular, encapsulate a country's political, industrial, financial, commercial, entertainment, intellectual, cultural, and religious identities. On their streets, and in their public and private buildings which have been built and rebuilt for hundreds of years, rich and poor, native and immigrant, men, women and children have worked, celebrated, rioted, studied, created, voted, fought, thrived, suffered, loved, hated, demonstrated and lived. The course will focus on Mexico City (Mexico) and Buenos Aires (Argentina) as the case studies in which to read the evidence of the historical, political, social, economic, and cultural life in continental Spanish America, since many characteristics of their urban experience are shared by other cities throughout the continent. Supplementary materials from port cities like Havana (Cuba) and from Rio de Janeiro and Brasilia (Brazil), which began as Portuguese colonies, will provide some contrast, and student projects on other key urban centers will conclude the course.

Objectives:  This course will introduce students to basic and broad knowledge about Spanish American urban life, institutions and cultures from pre-Colombian indigenous society to the early 21st century megalopolis.  As an interdisciplinary course it will provide an introduction to a variety of problems & methods to study the city as an idea, a political center, a historical construct, a physical space, an artistic hub, a cultural and social melting pot—a place of human coexistence and contestation.  Students will be asked to distinguish among, and formulate, the types of questions asked by different disciplines ranging from history and political science to literature and urban studies and to engage critically with traditional textual sources (essays, books, social science analyses, literature) as well as visual and other resources (maps, art, architecture, music).

Students in this course will demonstrate the ability to:

1. read critically, and gather and interpret evidence

2. distinguish among, and formulate, types of questions asked by different disciplines

3. distinguish among the evidence and methodologies appropriate to different disciplines

4. consider and address complexities and ambiguities

5. make connections among ideas

6. recognize choices, examine assumptions, and question themselves and their own work

7. formulate conclusions based upon evidence

8. communicate  ideas orally and in writing

9. relate course results to educational goals

Books

1) Jay Kinsbruner, The Colonial Spanish-American City (Austin: University of Texas Press, 2004)

2) Angel Rama, The Lettered City. (Durham: Duke University Press, 1996)

3) Michael Johns, The City of Mexico in the Age of Diaz. (Austin: University of Texas Press, 1997)

4) Alan Gilbert, The Latin American City (Monthly Review Press, 1998)

5) Carolina Maria de Jesus, Child of the Dark  (Signet Books, 1983)

Course requirements

This course meets twice a week (Tuesday, Thursday), with additional meetings for mentoring, films, and other individual or group consultations on Mondays. To achieve the goals of advancing students’ skills in interdisciplinary inquiry, the course emphasizes professorial guidance, rather than lecturing.   In class, the professors will introduce and provide context and questions for readings, and then open the floor to discussion by the class of themes & materials.  All students are expected to take part in discussion on a daily basis. To do this, you will need to have finished the readings prior to class meetings.  There is a significant amount of reading, so you must plan to ensure timely preparation. Each student will conduct guided research for the group projects, which will hone research, writing and analytical skills for the final paper, either an analytical essay or a research paper of 8-10 pages. All elements of the course must be completed satisfactorily; failure to attend class (a maximum of 2 unexcused absences) or failure to complete the written assignments satisfactorily may result in failure of the course.  

Fourth Credit Hour:  Students will complete the fourth credit hour in a variety of activities, including: 

1) Use of Monday, 1:25-2:20 class time.  Scheduled times include: September 19, September 26, November 7 or 14, November 21. Additional times may be scheduled.

2) Films:  Students will watch two films over the course of the semester. Dates TBA

a. I, The Worst of All




b. Camila






c. Los Olvidados





d. Historia Oficial





e. Ciudad de Dios OR Amores Perros


3) Lectures: Students will attend at least one outside lecture. (Dates TBA)

4) Workshops: Students will attend two Dean of Studies workshops and write 1-paragraph reactions.

1) September 15, 5:15-6:10

(
Making the most of your lectures and the art of note taking

Presenters:  M. Minor, S. Layden, S. Solomon

2) October 5, 11:15-12:10

(
Demystifying the Writing Center 

Presenters:  P. Boshoff, Student Writing Tutors

(
Doing the Right Thing: Ethics in an Academic Community Setting

Presenters:  G. Burton et al 

3) October 6, 5:15-6:10 PM


· Demystifying the Writing Center 

Presenters:  P. Boshoff, Student Writing Tutors


4) October 12, 11:15-12:10

(
Doing the Right Thing: Ethics in an Academic Community Setting

Presenters:  G. Burton et al 

(
Roadmap to the World:  International Programs at Skidmore
Presenter: C. Filson 

5) October 20, 5:15-6:10

(
Roadmap to the World:  International Programs at Skidmore 
Presenter: C. Filson
We also recommend:

September 15, 5:15-6:10

(
MAIN STREET USA
Presenter: Ken Klotz 
October 6, 5:15-6:10

(
Preservation Hall Tour and Lecture (Details later)
Evaluation:

· Participation in class discussions (15%).  All students will be expected to come to class, keep up with weekly readings and participate in class and section discussions. 5% will be assigned for attendance, 10% for participation, which may include in-class quizzes on an occasional basis, as well as brief in-class and homework writing assignments on readings and films.
· Reading Presentation (10%). Each student will read one additional text and present key ideas and connections to common readings in 5-10 minute oral and 2-page (500 word) written presentations. 
· Traveler’s Log (10%). Students will create an excerpt of a travelers’ account of a nineteenth-century city drawing from class readings and additional resources made available for the assignment. (MONDAY: Oct 24)
· Essays (30%: 15% each). Two 2 5-page (1200-1500 word) papers will help students focus on connecting critical reading with providing clear, well-written, well-argued and concise written argument. (MONDAY: Oct 3, Nov 7)
· Group and independent research project (35% grade: 15% presentation (group); 20% paper (individual)). Participation in a group which will investigate a city not covered in the course. The process has to parts: to develop individual 8-10 page papers and a group project to present this urban experience orally to the class at the end of the semester.  This project is designed to enhance ability to select and filter information not selected by the professor; think critically about it, and provide both written and verbal feedback.

Cities on which groups may work:

Guadalajara/Monterrey (Mexico)

Guatemala City (Guatemala)

San José (Costa Rica)

Havana (Cuba)

San Juan (Puerto Rico)

Santo Domingo (Dominican Republic)

Caracas (Venezuela)

Cartagena de Indias (Colombia)

Bogotá (Colombia)

Lima (Peru)

Santiago (Chile)

Bahia (Brazil)

Rio de Janeiro (Brazil)

General rule: Late work will only be accepted if approved at least 24 hours PRIOR to assignment due date; all late work will be graded down 1/3 of a grade (i.e. B+ to B) for each late business day (5pm). 

**All assignments must use either MLA or Chicago Manual of Style to cite sources.**

SCHEDULE

PLEASE NOTE:  READING ASSIGNMENTS ARE SUBJECT TO CHANGE. CHANGES WILL BE MADE WITH AT LEAST ONE WEEK’S NOTICE

Sept 8


Intro

Sabloff, 19-30
Sept 13

Pre-Colonial City: Indian City (Tenochtitlan)

Sabloff, 57-72, 117-130

Kinsbruner, Ch 2

Sept 15

Idea of City (Spanish)

Rama, The Lettered City, Ch 1 & 2

Sept 19

Using the Library (meet in Scribner Librar, BI 128; on the right as you enter)

Sept 20

Colonial City: Spanish City  

Kinsbruner, Ch 3

Cervantes de Salazar, “Life in the Imperial & Loyal City of Mexico,” 37-67.

“Ordinances…” in Dora P. Crouch, et.al. Spanish City Planning in North America, 6-18

Sept 22

Colonial City & Countryside (Maps)

Kinsbruner, Ch 4, 5

Relaciones Geográficas, Maps at: http://www.lib.utexas.edu/benson/rg/ and 

Early Maps of Mexico, Caribbean & South America, http://www.lib.utexas.edu/benson/historicmaps/
Sept 26

Writing An Effective Essay

Sept 27

Colonial City: Mixed City 

Kinsbruner, Ch 6, 7, 8

Lizardi, Periquillo Sarniento, Ch. 26, 269-284

Sept 29


Colonial City: Urban Life 
Kinsbruner, Ch 9, 10

Recommended:  Ilona Katzew, “Casta Painting: Identity & Stratification in Colonial Mexico,” http://www.gc.maricopa.edu/laberinto/fall1997/casta1997.htm 

Oct 3

Paper 1 Due (No meeting)

Oct 4

Literary City: 19th c  
Sarmiento: Civilization & Barbarie, Chapters 1 & 7

Recommended: Rama, The Lettered City, Ch 3.

Oct 6

Literary City: 19th c
Fanny Calderon de la Barca, Life in Mexico (1843), Letters 6-13.
Oct 11 
National City I

Johns, The City of Mexico in the Age of Díaz
Oct 13


Yom Kippur, No Class

Underlined dates indicate MONDAY meetings.

Oct 17
** GROUP PROJECT DESCRIPTION & PAPER BIBLIOGRAPHIES DUE**

Oct 18

National City II
Johns, The City of Mexico in the Age of Díaz
Oct 20

Fin de Siecle Urbanization: Argentina (Urban Planning)

Rama, The Lettered City, Ch 4

Scobie, “The Paris of South America,” in The Argentina Reader, 170-181.

Girondo, “Ex Voto,” in The Argentina Reader, 251-252; Borges “Las Calles” and “La Recoleta” in Borges, Selected Poems.

Oct 24

Discussion: Travelers’ Observations (Assignment Due)

Oct 25

Fin de Siecle Urbanization: Argentina (Immigration)

Benedetti, “Requiem con Tostadas”

Collier, “Birth of Tango,” in The Argentina Reader, 196-202. 

Arlt, “Soccer & Popular Joy,” in The Argentina Reader, 263-265.

Santos Discépolo, “Cambalache” (tango lyrics), The Argentina Reader, 266-267.

Oct 27

Urban Life: Argentina (Gender)

Donna Guy, Sex & Danger in Buenos Aires: Prostitution, Family & Nation in Argentina, Ch 1 & 2

Nov 1

Revolutionary City: México
John Lear, “México City: Popular Classes & Revolutionary Politics” John Lear (53-87) in Cities of Hope: People, Protests & Progress in Urbanizing Latin America, 1870-1930, ed. Ronn Pineo & James A. Baer.
Mauricio Tenorio Trillo, “1910 Mexico City: Space and Nation in the City of the Centenario,” Journal of Latin American Studies, 28:1 (1996), 75-104. 

Nov 3

Revolutionary City: México  (Muralistas)

Dawn Ades, “The Mexican Mural Movement,” in Art in Latin America: The Modern Era, 1820-1980, 151-179.

Recommended: Octavio Paz, “Re/Visions: Mural Painting,” in Essays on Mexican Art (New York, 1987): 113-168.

Nov 7

Registration Advising (Paper 2 Due)

Nov 8

Fragile City:  1950s in México City 
Oscar Lewis, Five Families: Mexican Case Studies in the Culture of Poverty (2 families)


Castro Family, Sanchez Family

Nov 10
 
Fragile City: México City, 1985

Elena Poniatowska, Nothing, Nobody: The Voices of the Mexico City Earthquake (Voices of Latin American Life) (1985) (Excerpts)

Underlined dates indicate MONDAY meetings.

Nov 14

Registration Advising
Nov  15
Contested City:  Rio de Janeiro 

Child of the Dark: The Diary of Carolina María de Jesus


Nov 17

Contested City:  Occupying the Plaza (Buenos Aires) 

Excerpts from Joe Fischer, Mothers of the Disappeared

Jorge Enrique & Ana María Hardoy, “The Plaza in Latin America; From Teotihuacán to Recife,” Cultures 5:4 (1978), 59-92
 

Nov 21

Writing & Presenting Original Research: Workshop

Nov 22

Modernism:  Brasilia & Mexico City

William Holford, “Brasilia: The Federal Capital of Brazil,” Geographical Journal, 128:1 (1962), 15-17.

Edward W. Burian, “Modernity and Nationalism: Juan O’Gorman & Post-revolutionary Architecture in Mexico, 1920-1960, and Keith Leggener, “Settings for History and Oblivion in Modern Mexico, 1942-1958,” in Cruelty & Utopia: Cities and Landscapes of Latin America, 211-239”


Nov 24

Thanksgiving Break

Nov 29 & Dec 1
The Megalopolis: City & Environment

Alan Gilbert, The Mega-City in Latin America, Ch 1-5; and one city (from Ch. 6-11)

Dec 6 & 8
Student Projects 1 & 2




Dec 13

Conclusions

Supplementary Readings

Primary Sources

Cervantes de Salazar, “Life in the Imperial & Loyal City of Mexico,” 37-67

Ordinances…” in Dora P. Crouch, et.al. Spanish City Planning in North America, 6-47

Relaciones Geográficas, Maps at: http://www.lib.utexas.edu/benson/rg/ and 

Early Maps of Mexico, Caribbean & South America, http://www.lib.utexas.edu/benson/historicmaps/
Sarmiento: Civilization & Barbarism (Excerpts)

Fanny Calderon de la Barca, Life in Mexico (1843) (Excerpts) http://digital.library.upenn.edu/women/calderon/mexico/mexico.html 
Oscar Lewis, Five Families: Mexican Case Studies in the Culture of Poverty (Excerpts)

Elena Poniatowska, Nothing, Nobody: The Voices of the Mexico City Earthquake (Voices of Latin American Life) (1985) (Excerpts)
Secondary Sources

Donna Guy, Sex & Danger in Buenos Aires: Prostitution, Family & Nation in Argentina  (Excerpts)

“México City: Popular Classes & Revolutionary Politics” John Lear (53-87) and “Vival la Revolucion Social!  Postrevolutionary Tenant Protest and State Housing Reform in Veracruz, México,” Andrew Grand Wood (88-128) in Cities of Hope: People, Protests & Progress in Urbanizing Latin America, 1870-1930, ed. Ronn Pineo & James A. Baer. 

Dawn Ades, Ch. 1, “Independence and its Heroes,” in Art in Latin America: The Modern Era, 1820-1980.  (New Haven: Yale University Press, 1989): 7-10; 18-25.

Octavio Paz, “Re/Visions: Mural Painting,” in Essays on Mexican Art (New York: Harcourt Brace, 1987): 113-168.

Mauricio Tenorio Trillo, “1910 Mexico City: Space and Nation in the City of the Centenario,” Journal of Latin American Studies, 28:1 (1996), 75-104. (JSTOR)

Joe Fischer, Mothers of the Disappeared (Excerpts)

Jorge Enrique & Ana María Hardoy, “The Plaza in Latin America; From Teotihuacán to Recife,” Cultures 5:4 (1978), 59-92

William Holford, “Brasilia: The Federal Capital of Brazil,” Geographical Journal, 128:1 (1962), 15-17.

Secondary Sources for Independent Presentations/ Recommended Readings

Richard Kagan, “Piety and Polity: Town and City in the Hispanic World” in Kagan, Urban Images of the Hispanic World, 1493-1793

Inga Clendinnen, Aztecs, 15-83

Jorge Hardoy, Urban planning in pre-Columbian America (N.Y., George Braziller, 1968), (excerpts); or Pre-Columbian Cities (1973) E65 .H313 1973, E59.C55 H3
Robert C. Smith, “Colonial Towns of Spanish and Portuguese America,” Journal of the Society of Architectural Historians, 14:4(1955), 3-12.; 

Barbara E. Mundy, “Mapping the Aztec Capital: The 1524 Nuremberg Map of Tenochtitlan, Its Sources and Meanings,” Imago Mundi, Vol. 50. (1998), pp. 11-33.

Hardoy, “Theory and Practice in Urban Planning in Europe, 1850-1930: Its Transfer to America” in Richard Morse and Jorge E. Hardoy, eds. Rethinking the Latin American City, 20-49

Scobie, James R., “Buenos Aires as a commercial-bureaucratic city, 1880-1910; characteristics of a city's orientation,” American Historical Review. 77:4, Oct. 1972, p. 1035-1073 (JSTOR).   

Carl Solberg, “Immigration and Urban Social Problems in Argentina and Chile, 1890-1914,” The Hispanic American Historical Review, Vol. 49, No. 2. (May, 1969), pp. 215-232. (JSTOR)

Ana Erradonea Betancour and Peter Hasdell, “Tango: A Choreography of Urban Displacement” in Lesley Naa Norle Lokko, White Papers, Black Marks: Architecture, Race and Culture, 147-175

Marifran Carlson, Feminismo! (Excerpts)

Patricia Seed, “Social Dimensions of Race: Mexico City, 1753,” The Hispanic American Historical Review, Vol. 62, No. 4. (Nov., 1982), pp. 569-606.

Ilona Katzew, “Casta Painting: Identity & Stratification in Colonial Mexico,” http://www.gc.maricopa.edu/laberinto/fall1997/casta1997.htm 

Silvia Arrom, “Popular Politics in Mexico City: The Parian Riot, 1828,” HAHR 68:2 (1988), 245-268.

Richard M. Morse, “The Development of Urban Systems in the Americas in the Nineteenth Century,” Journal of Interamerican Studies and World Affairs, 17:1(1975), 4-26. (JSTOR)

Anton Rosenthal “The Arrival of the Electric Streetcar and the Conflict over Progress in Early Twentieth-Century Montevideo,” Journal of Latin American Studies, Vol. 27, No. 2. (May, 1995), pp. 319-341 (JSTOR)

Lila M. Caimari, “ Whose Criminals Are These? Church, State, and Patronatos and the Rehabilitation of Female Convicts (Buenos Aires, 1890-1940),” The Americas, 54:2(1997), 185-208.

Kristin Ruggiero, “Honor, Maternity, and the Disciplining of Women: Infanticide in Late Nineteenth-Century Buenos Aires,” The Hispanic American Historical Review, 72:3 (1992), 353-373. (JSTOR)

Katherine Bliss, “The Science of Redemption: Syphilis, Sexual Promiscuity, and Reformism in Revolutionary Mexico City,” he Hispanic American Historical Review, 79:1(1999), 1-40 (JSTOR).

Robert M. Levine, “The Cautionary Tale of Carolina Maria de Jesus,” Latin American Research Review, 29:1(1994), pp. 55-83.

Miguel Diaz Barriga; Karen Kleiber, The Press and Urban Conflict in Mexico City: A Case Study of Newspaper Reporting on Ecology and Urban Expansion in the Ajusco Region, 1982-1990,” Mexican Studies / Estudios Mexicanos, 12:2 (Summer, 1996), 273-300.
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