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“A community that excludes even one of its members is no community at all.” – Dan Wilkins 
DRC E-Bulletin for Faculty
 SCSU / Disability Resource Center 
To enhance our partnership with faculty, each month we will send a DRC E- Bulletin to you with information about some aspect of the university’s obligation to provide educational equity for students with disabilities.  This month’s topic is on your role in ADA compliance with students who have Autism Spectrum Disorder.
What is Autism Spectrum Disorder (ASD)?

The autism spectrum disorders are more common in the population than are some better known disorders such as diabetes, spinal bifida, or Down syndrome.  Autism spectrum disorder (ASD) encompasses a broad definition of autism that includes related disabilities such as Asperger’s Syndrome, Rett’s Syndrome, and Pervasive Developmental Disorder. These disorders are usually first diagnosed in early childhood and can cause severe and pervasive impairment in thinking, feeling, language, and the ability to relate to others. In addition, they will often have unusual responses to sensory experiences, such as certain sounds or the way objects look. Each of these symptoms runs the gamut from mild to severe and will present in each individual differently with a great range of abilities and disabilities, including individuals with severe intellectual challenges as well as students who are intellectually gifted.  
Autism spectrum disorders are increasing across the globe at an alarming rate. Currently, one in 166 children is now diagnosed with autism, compared to 1 in 2,500 a decade ago. While no one knows the cause/causes for this increase, this increase has led to a growing population of ASD students attending colleges and universities While ASD can certainly present challenges for a student, with proper supports many students with ASD are enjoying and succeeding in college.  Students with autism are, first and foremost, students. They have many more similarities to other students than they do differences. Although some students with autism present genuine instructional challenges, they learn well with appropriate, systematic, and individualized teaching practices. To provide effective instruction for students with autism, some general considerations should be addressed:
INSTRUCTIONAL tips and CONSIDERATIONS
· Provide structure in the environment, with clear guidelines regarding expectations for appropriate and inappropriate behavior. 

· Tools, such as written or picture schedules, can ensure that the flow of activities and information is understandable and predictable. 

· Carefully plan transitions to new placements and new school experiences usually require careful planning and assistance. 

· Classroom environments must provide students with information on events, activities, and expectations in a manner that students with autism can easily understand.

· Many students with ASD will need supports for communicating to others. While most students with autism will use speech to communicate, many still have great difficulty in expressing their needs and desires. They may need to use visual systems, sign language, or augmentative devices as an additional form of expressive communication. 

· Providing the student with frequent and personally meaningful reinforcement is often critical to sustaining motivation to engage in instruction and persist with activities. 

· Students with autism may also be taught effectively in small groups. Non-disabled peers can be very effective in providing instructional support as well as helping the student practice important communication and social skills.
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If you have any comments or suggestions for future topics to cover, contact: DRC at 203-392-6828 or e-mail: DRC@southernct.edu
